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1. Our Vision

At Hillhouse Church of England Primary School, we provide a nurturing environment where every individual is safe,
secure, challenged, and supported to reach their full potential within a Christian community. We recognise that as
part of God’s family, we are all unique and beautiful; together, we can achieve anything.

We realise this vision by:
e Setting uncompromising expectations where all children—regardless of background—meet and exceed
national standards.
e Prioritising High-Quality Teaching as the primary lever for closing the disadvantage gap.
e Equipping pupils with the metacognitive skills and a "growth mindset" essential for lifelong learning.

2. Curriculum rationale
Our curriculum is a lived experience, structured around three core pillars:

e What we teach: We provide a rich, varied curriculum rooted in our Christian values of Responsibility,
Courage, Perseverance , Hope and Compassion. We prioritise excellence in English and Maths, ensuring
children build on prior learning to secure a "sticky" foundation of knowledge. Learning focuses around
substantive knowledge (the facts that we need to know) disciplinary knowledge (the skills that we need to
develop) and functional knowledge (the application of what we have learnt)

e How we teach: We have created a curriculum that ensures breadth and progression. Teachers curate
language-rich environments using high-quality texts, with systematic synthetic phonics serving as the
gateway to the wider curriculum in early years.

e Impact of teaching:: We measure "what we value"—not just what we can test. This includes kindness,
spiritual development, and a readiness to learn, alongside the retention of core knowledge and the ability
to apply skills across contexts.

Key Drivers for Success
e Knowledge Sequencing: Our curriculum is mapped to ensure logical progression, helping children make
meaningful connections across subjects.
e Forensic Data Reviews: Phase leaders and teachers meet half termly to review the progress of every child
by name, ensuring no learner "falls through the gaps."

3. Meeting the Needs of All Learners
As a fully inclusive school, we ensure every individual is valued and empowered to contribute.

e Fluid Challenges: We use a flexible lesson structure to ensure children engage with learning with
appropriate scaffolding and make progress at a good pace.

® Greater Depth: Lessons provide opportunities for pupils to apply mastery in new and unfamiliar contexts,
demonstrating deep conceptual understanding.

e Flexible Instruction: Teachers are empowered to adapt learning taking into account ongoing assessments
throughout the lesson.

e Growth Mindset The Power of "Yet": It’s a classic for a reason. Whenever a learner says "l can't do this,"
prompt the class to shout back, "Yet!"No-Hands-Up (Cold Calling): This keeps everyone on their toes, but
it must be paired with "Wait Time." Give students 30 seconds to think or talk to a partner before calling
on anyone.Think-Pair-Share: This is the ultimate antidote to passivity. It allows students to "test" their
ideas with one peer before speaking to the whole room.At the end of a lesson, ask: "What was the
hardest part of today, and how did you get past it?" This forces them to acknowledge their own agency in



the learning process. They need to see that you also have a growth mindset. Make "Live" Mistakes:
Occasionally make a mistake on the board. When a student catches it, celebrate!

e Metacognition: Metacognition and self-regulation empower students to actively manage their own
learning by using specific strategies to plan, monitor, and evaluate their progress. Teachers support this
development through explicit instruction and modeling, ultimately fostering independent learners who
can effectively regulate their thoughts and behaviours.

4. Assessment for Learning and Responsive Teaching
Assessment is a continuous dialogue designed to bridge the gap between current and desired learning.
e Responsive Teaching: Staff perform systematic "checks for understanding"consistently throughout the
lessons to identify misconceptions and pivot instruction.
e Instant Feedback: We prioritise "live marking" and verbal feedback during lessons so that children can act
on guidance immediately.
® Gap Analysis: Formal assessments (Test Base, SATs, EYFS Baseline) are used forensically to identify
specific learning deficits and inform targeted interventions.

Closing and Preventing the Disadvantage Gap
e Tier 2/3 Vocabulary: We explicitly teach "expert vocabulary" to bridge the cultural capital gap.
e TAs as "Learning Detectives": Teaching Assistants are deployed to spot misconceptions and track
engagement across the room, moving away from a "velcro" model of support for SEND pupils.
e Attendance as Attainment: We recognise that attendance is the foundation of achievement; every
absence is followed up proactively to maintain a sense of belonging.

5. The "Hillhouse Essentials" Pedagogy Toolkit
To ensure excellence is standard across all classrooms, we apply cognitive science principles through this
instructional framework:

Phase Strategy Purpose
Recall Automaticity | Forensic retrieval of learning e.g. number bonds and times tables to embed "sticky
Grids knowledge" into long-term memory.

Questioning | Expert use of | Teachers use Hinge questions to check starting points, check for understanding, as a
questioning powerful retrieval tool and as a method of deepening thinking and challenge.
Teachers know when and how to ask purposeful and effective questions that have a
high impact on learner progress.

Input Modeling & Teachers model "strong" curriculum knowledge, using "Think Alouds" to address
Explanation forensic gaps in understanding.
“My turn.”

Guided Scaffolding Providing high-level support that is gradually "faded," ensuring the "middle 30%" and
“Our turn” disadvantaged pupils access the full depth of the curriculum.

Independent | "The Your Purposeful practice where children apply new vocabulary and concepts
Turn” independently, ideally communicating in full sentences.

6. The "Hillhouse Non-Negotiables"

All staff adhere to these standards to maintain a culture of excellence:9



Activation of Prior Learning: Every lesson connects new concepts to what children already know.
Clarity of Purpose: Pupils must understand the Learning Objective (LO) and Success Criteria. To maximise
learning time, children write only the Lesson Title, not the full LO.
Ascertain Starting points; Instruction should begin with the teacher ascertaining the current levels of
knowledge and understanding of ALL learners.
The 5 Bs for Independence: Before seeking adult help, children must navigate:

1. Brain: Reflective thinking.

2. Buddy: Peer collaboration/ learning mentors.

3. Boards: Using "Working Walls," "Can |" statements, or Success Criteria.

4. Books: Consulting the inviting book corners or topic-related texts.

5. Boss: Final escalation to the Teacher or TA.
Environment: Classrooms must be calm, organised, and vocabulary-rich. Resources must be accessible to
foster pupil independence.

7. Roles and Professional Development

e Parents: Support the school through excellent attendance, positive attitudes, and engagement with
termly topic themes.
® Learners: Take ownership of their progress, demonstrate curiosity, and embody our Gospel values.
e Staff: Act as lead learners, engaging in Instructional Coaching, professional reading, and subject network
hubs to refine their craft.
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Glossary

A Think Aloud is a metacognitive teaching strategy or research method where an individual verbalizes their
thought process in real-time while performing a task, solving a problem, or reading a text. It makes invisible,
internal cognitive processes visible to others, helping learners understand "how" to think rather than just "what"

to think.

Retrieval practice is a highly effective, evidence-based learning strategy that involves actively recalling information
from memory, rather than passively reviewing notes or re-reading material. By forcing the brain to "pull out"
knowledge, it strengthens neural pathways, improves long-term retention, and identifies gaps in understanding. It
is often described as a "low-stakes" method to boost learning

Success criteria in a primary classroom are clear, specific, and actionable descriptions of what students need to do
to achieve a learning intention. They break down learning objectives into manageable, bite-sized, "can-do" steps,
often co-constructed with students to define what success looks like, enabling effective self-assessment and
formative feedback

Adaptive teaching in primary classrooms is a responsive pedagogical approach that adjusts teaching in real-time to

meet diverse student needs while maintaining high expectations for all. It moves beyond traditional, static

differentiation by using ongoing assessment to "dial up" support for struggling students or "dial back" scaffolding

for those excelling, ensuring all pupils access the same, high-quality curriculum.

Growth mindset in primary schools is the belief that intelligence and abilities can be developed through

dedication, effort, and persistence, rather than being fixed traits. It encourages students to embrace challenges,


https://www.google.com/search?q=metacognitive+teaching+strategy&oq=what+is+a+think+aloud&gs_lcrp=EgZjaHJvbWUyCQgAEEUYORiABDIHCAEQABiABDIHCAIQABiABDIHCAMQABiABDIHCAQQABiABDIHCAUQABiABDIICAYQABgWGB4yCAgHEAAYFhgeMggICBAAGBYYHjIICAkQABgWGB7SAQk0NDUzajBqMTWoAgiwAgHxBesfbm0nQjH_&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&ved=2ahUKEwjF3YfGpe2SAxWCW0EAHc0-Em8QgK4QegYIAQgAEAQ

learn from mistakes, and view failures as opportunities to grow. This approach fosters resilience, motivation, and a
positive attitude toward learning.

Hinge questions are targeted, often multiple-choice, formative assessment tools used at a "hinge point" in a lesson

to instantly gauge whole-class understanding. Their purpose is to identify misconceptions, allowing teachers to

decide whether to proceed, recap, or reteach before moving to new, dependent content.

¥4 EEF Evidence Mapping Table

Policy Section

EEF Guidance Report

Key Recommendation / Page Ref

Section 1: High-Quality
Teaching (Disadvantage
Gap)

Improving Social Mobility

Rec 1: High-quality teaching is the most
effective way to close the gap for
disadvantaged pupils.

Section 3: Fluid
Challenges (Adaptive
Teaching)

Special Educational
Needs in Mainstream
Schools

Rec 2: Use the "Five-a-Day" strategy; move
away from fixed-ability grouping to avoid
"capping” potential.

Section 4: Responsive
Teaching & Live Marking

Teacher Feedback to
Improve Learning

Rec 1: Focus on the principles of feedback
(moving learning forward) rather than the
method (written marking).

Section 5: Recall &
Automaticity Grids

Cognitive Science
Approaches in the
Classroom

Section 3.1: Retrieval practice is most
effective when it is spaced and used to build
"fluency" in core facts.

Section 5: Modeling &
"Think Alouds"

Metacognition and Self-
Requlated Learning

Rec 2: Explicitly model your own thinking to
help pupils develop their own metacognitive
strategies.

Section 6: The 5 Bs for
Independence

Metacognition and Self-
Requlated Learning

Rec 5: Promote independent learning by
teaching pupils how to plan, monitor, and
evaluate their own work.



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
https://www.google.com/search?q=https://educationendowmentfoundation.org.uk/public/files/Publications/Cognitive_science_approaches_in_the_classroom_evidence_review.pdf
https://www.google.com/search?q=https://educationendowmentfoundation.org.uk/public/files/Publications/Cognitive_science_approaches_in_the_classroom_evidence_review.pdf
https://www.google.com/search?q=https://educationendowmentfoundation.org.uk/public/files/Publications/Cognitive_science_approaches_in_the_classroom_evidence_review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition

